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“Globalizing with a Conscience:
The Implications of Privatization in Higher Education’

The growing privatization of higher education will have a far more profound
impact on postsecondary institutions—and the world—Dbecause of one trend in particular:
globalization. At the moment, anong US ingtitutions the for-profits like Phoenix and
Sylvanare driving the trend toward becoming true global institutions of higher learning.
A number of foreign non-profits, such as Monash University and the British Open
University, have firmly established themselves as being on the move globally. And
following in their wake is alarge group of “for-revenue” institutions, or “not-for-1oss”
institutions as Clark Kerr has called them—non-profit institutions that are seeking new
revenue streams to cross-subsidize and support their growing array of activities Helped
in their quest by new technologies and the spread of globalization, institutions of all kinds
are reaching out across the world in search of revenuesand the prestige associated with
being a“global university.”

Higher education is teetering on the brink of full-scale globalization. We have yet
to see many higher education institutions that have “gone global” in the same manner as
Coca-Cola or Exxon Mobil. At this point, the types of globalizing activities we see are
more akin to “dipping atoe in the water”: a handful of branch campuses; alliances with
foreign universities or corporations; global franchising; recruitment and exchange
programs with foreign students or faculty; and global online consortia. But current trends

portend a major change in the way that institutions—both for-profit and non-profit—will
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operate over the next decade, and that change brings with it both great opportunities and
great risks. What does this mean for higher education’s role as a public good? What are
the implications for the way that non-profits operate? Will globalization mean progress

for, or merely the purchase of, the world’ s education?

Growing Enrollments and Growing Private | nvestment Create a Sterling Market

The allure of privatization is obvious: the global higher education market has
great financia potential. Global trade in higher education services for 1999 was
estimated to be $30 billion.! Currently there are 88 million university students worldwide
— a300% increase from 30 years ago." Estimates from the investment community put the
global demand for higher education at 160 million students by 2025 with the likelihood
that 45 million students will be online." Overall growth forecasts of this proportion are
bound to push the growth of global trade in higher education even faster.

A significant portion of the growth in enrollments has occurred in the developing
world, with student enrollments in higher education increasing from almost 28 million in
1980 to upwards of 47 million in 1995." The number of tertiary studentsin Latin
America and the Caribbean more than doubled between 1975 and 1995, and grew almost
tenfold in that time period for Sub-Saharan Africa.”

In Asia aone, one estimate is that the demand for postsecondary education will
grow from 17 million in 2002 to 87 million in 2025."" For Malaysiato expand the
proportion of 18-22 year olds in higher education from its current 14% to 40%, they will

need to add 5.4 million seats in higher education. China aims to expand enrollments to

16 million students by 2005, up from just 3 million in 2002."" Thailand needs to build a
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university each year to accommodate 20,000 studentsif it is to keep up with its increased
demand.""

We have seen similar growth in Europe. Between 1995 and 1999, enrollments in
higher education grew by more than 30% in Poland, Hungary, the Czech Republic,
Greece and Austria.™

At the same time that enrollments are growing, private investments in higher
education arerising. Even countries with established higher education systems that could
be stretched are turning to privatization to help accommodate increased enrollments.
Private spending on higher education rose by more than 30% between 1995 and 1998 in
Australia, Hungary, Italy, Portugal, Spain and Turkey. Eighty-three percent of all higher
education funding comes from private sources in South Korea.* Roughly half of South
African students are enrolled in private institutions.

These market and enrollment estimates should be viewed with caution, but even if
we believe that only afraction of the forecasts are true, the point is the same. This
demand simply cannot be met by governments building public, traditional brick and
mortar institutions. Non-traditional higher education approaches (online, for-profit,
privates in historically all-public systems, branch campuses in foreign countries) will

have to be a part of the future.

The Global Rise of Private, For-Profit Colleges and Universities

As higher education has become a more intensely competitive and global market,
anumber of ingtitutions have begun to aggressively pursue both revenues and prestige.
Within this broader market, private, for-profit colleges and universities are involved in

some of the most interesting—and visible—activity the world over.
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American for-profit institutions are globalizing in ways that ook a lot like the
initial outreach of today’ s biggest multinational corporations. The University of Phoenix

Xii

is extending operations into Brazil, India, the Netherlands and Mexico.”™ DeVry Inc., the
nation's second-largest higher-education company with annual revenues of more than
$648-million, hes diversified and globalized itself through the purchase of Ross
University, which is amedical and veterinary school in the Caribbean (in Dominica and
Saint Kitts and Nevis). X" Sylvan Learning, which is divesting itself of K-12 activitiesto
focus on higher education, has been acquiring small private universities around the world.
Sylvan now operates atotal of eight campuses in Chile, France, Mexico, Spain,
Switzerland and I ndia*"

The growth of private ingtitutions in other countries has been impressive as well.
Some of the new institutions are non-profits with philanthropic intent, others are for-
profits established by entrepreneurs who see a profitable market, still others are branch
campuses established by foreign ingtitutions seeking a revenue stream. Though the exact
breakdown of non-profit vs. for-profit in these private institutions is not known, the
genera consensus seems to be that they are primarily for-profit.

Prior to 1989, there were no private universities in Central and Eastern Europe.
Private higher education in the Czech Republic, Hungary, Poland and Romania grew at
an average annual rate of almost 60 percent between 1990, when less than 12,000
students were enrolled in the private sector, and 1997, when 320,000 students were
enrolled.*¥ By 2000-2001, Poland had 195 institutions enrolling 30% of the total student

population, and Romania had 83 institutions enrolling 29% of students.*¥' Poland's

largest for-profit institution the Academy of Humanities and Economics, enrolls 20,000

Page 4 of 29



students and is currently being reviewed for approval to offer Ph.D. programs.*"' The
same trends are evident around the globe:
> A recent study of private higher education in Brazil revealed that nearly 80% of
itsinstitutions are private, enrolling 60% of students.”"""
» The number of authorized private higher education institutions in Benin jumped

from zero in the early 1990s to 27 by 1998, capturing 16.72 percent of al higher
education enrollments.™

» In Maaysia, private higher education institutions rose in number from 156 in
1992 to 564 in 1999, and experienced enrollment growth from about 15,000
students in 1985 to 127,594 by 1995.*

» The World Bank reports that there are now more than 1200 private institutions of
higher education in Indonesia, enrolling approximately 60 percent of Indonesia's
tertiary students.'

Technology as a Key Driver

Academics have been largely dismissive of for-profit institutions (outside of
policy circles especially), but as these examples reveal, the growth of private, for-profits
is one of the most striking things happening in higher education around the world. Those
who are dismissive are missing some key points. This stunning trend toward
privatization on a global scale will be made all the more powerful by a number of
converging trends, which over the next decade will affect all institutions—nonprofit and
for-profit alike.

First of al, technology makes the processes of privatization, and globalization,
faster and easier. It is hard to imagine that we would have seen the concomitant spread of
privatization and globalization at any comparable level without the aid of technology.
Virtual education has, of course, played a significant role in the globalization of all types
of educational providers But there are other benefits as well.

For one, when for-profits use technology to expand, they have an advantage over

traditional institutions that are still expanding in old ways. Technology will help
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institutions to quickly, cheaply and easily customize and replicate other course materials,
even if they are not technology-based. The costs for reusing course materials and
curriculum are reduced by using technology, and can aso be spread out across operations
in several countries. This reduction in start- up costs gives these ingtitutions an advantage
over traditional institutions starting up new operations using the mode of a single faculty
member in a classroom (the franchise advantage).

We are al'so moving toward aworld in which all course work, including
classroombased, will rely to a significant extent upon technology modules. Those
modules will be easier to replicate and “plug in” from country to country than traditional
class materials—lecture motes, transparencies, paper-based exams—are now.

The hybrid virtua approach—some coursework online, some classroom-based—
substantially expands the reach of a university (and, some would argue, the
effectiveness). Institutions that only require students to be on campus once per month,
maintaining online contact in-between, will minimize travel for students in distant
locations, making the program all the more appealing.

Just as technology has made it easier for people across the globe to communicate
with almost anyone, technology has made it easier for institutions to communicate with
potential students and to raise their profiles in other countries (e.g., word-of-mouth
spreads quickly via email, web-based advertising, etc.). It will be much easier for an
institutionto spread to new countries if people have aready heard of it, seen some course

materials, and maybe even taken a course or two virtualy.
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As the for-profits take advantage of technology more and more, they will propel
themselves into the global arenain ways that |eave others behind. In this we see how

technology, privatization and globalization are intertwined and driving each other.

Governments Have I nvited the For-Profits to the Party

Privatization and globalization are rot just driven by the aggressive behavior of
the for-profits. A number of governments are paving the way, opening up their borders
and encouraging for-profits to enter to meet a demand for higher education that far
exceeds the capacity of their present higher education systems. For example, China's
public higher education system enrolls less than 7 percent of high school graduates."
Only 15 percent of qualified students are admitted to Malaysia's system.®!" Similarly, 66
percent of Kenya's high school graduates—who qualified for admission via a national
examination—were not admitted to one of its six state universitiesin 1999,V

As aresult, in recent years we have seen governments encouraging the growth of
private and foreign institutions to meet the demand for postsecondary education while
minimizing the public investment. This trend is evident in countries such as Egypt,
Chile, Uruguay, Oman, India, China, Hong Kong, Singapore and Malaysia.*" Eventhe
Iranian Parliament has approved the entry of both private and foreign universities—afirst
since the Islamic Revolution.”™ "' Jane Knight, an expert on GATS, has commented that
“Congo, Lesotho, Jamaica and Sierra Leone have made full unconditional commitments
in higher education [to GATS], perhaps with the intent of encouraging foreign providers

nXXVii

to help develop their educational systems.
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In a ground-breaking statement in June of 1999, China's Premier Jiang Zemin
proclaimed that it was time for private schools to enter the market, an announcement that
was eagerly-awaited by private investors. "' That announcement has been followed by
alaw to permit foreign providers to offer joint degrees with local universities, and alaw
that gave private colleges “the same privileges as publicly supported institutions,
including the opportunity to make a ‘reasonable’ profit.” Other privileges include “the
same preferential tax exemptions, loans, and discounted |and- purchase rates that public
ingtitutions get.” Before this, it was illegal to make a profit.** Of the estimated 1,000
min ban ingtitutions currently in existence, 100 have been accredited by the
government.™ The number of students attending higher education in China has grown
from 1.08 million in 1998 to 3 million in 2002. This growth is attributed to the rise in
private schools to accommodate more students. ***!

Singapore plans to increase its participation rate from 21 percent now to 25
percent in 2010, plus the government intends to keep more domestic students at home
and to recruit more foreign students. At the same time, the plan is to hold the number of
public universities at the present three institutions. Therefore, the government is
encouraging private providers, especially foreign institutions, to enter the market. !

In 1996 the Malaysian government changed its educationa policy to actively
recruit international branch campuses to its shores ' To limit brain drain, Malaysia has
initiated an aggressive campaign to keep students in-country, partially by inviting
Western universities to import international branch campuses, management and

information technology instruction centers and individual courses to be taught in

Malaysian institutions.”" The Malaysian government has placed no restrictions on the
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number of private colleges, citing a willingness—echoed around the world—*to let free

market forces play out in the arena of private education.”**"

The Quest for Cash Does Not End with the For-Profits

The for-profits are not just important because of their own activities—they are
important because they are driving a market that influences the behavior of a significant
group of non-profits. As for-profits have gained a foothold, non profit colleges and
universities, public and private aike, have started behaving more like competitorsin a
market—vying with the for-profits and with one another for students, prestige, and
sources of external funding. Thereis anew breed of “for-revenue” / “not-for- [0ss”
ingtitutions that are aggressively pursuing revenue streams by establishing branch
campuses and joining global consortia.

US institutions of al kinds have set up international branch campuses.

The University of Chicago has business schools in Spain and Singapore. !

The University of Pennsylvania s Wharton School of Business has a presencein
France and Singapore through an aliance with INSEAD.*""

Southern Illinois University-Carbondale is in Japan, and the University of Mobile
isin Nicaragua.

Georgetown has two masters programs in Latin America
The Central European University in Budapest is chartered by the Board of
Regents of the State of New Y ork.*

The American University in Bulgaria was set up in cooperation with the
University of Maine.

Florida International University has just established the Madrid Center for
Education, Research and Development, a partnership with San Pablo CEU and
local governments.X"

XXXViii
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U.S. institutions are by no means alone in the arena of global expansions.
» Monash University of Australia now has campuses, centers or partnerships for the

delivery of programs in Malaysia, South Africa, Italy, the UK, Germany,
Singapore, Indonesia, China, and Hong Kong. X"
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» The British Open University serves over 200,000 students throughout Europe and
in more than 30 non-EU countries. X"

» The RM.I.T. University of Australiawas the first foreign-owned institution to
receive approval to establish a presence in Vietnam. "

» Scottish Knowledge is a partnership of Scotland’s 14 colleges and universities
offering online and distance courses to students around the world, with physical
offices in the United Arab Emirates, Malaysia, US and Scotland."

» The Teikyo University Group of Japan owns or has links with institutions ranging
from kindergartens to universities in the US, UK, Netherlands, Germany, Hong
Kong and MalaysiaX'"!

» Audtraia’s La Trobe University and the UK’ s Oxford Brookes University are
offering joint degrees through a public-private partnership with Australian
Campus Networks (ACN) XV

These expansions receive mixed reviews, and are not immune to criticism. One
journalist described the Australian Campus Networks as, “ convenience-store style

nXIviii

campuses run by a private provider to mop up excess demand for business degrees.

Moving From the Physical to the Virtual...

Higher education is going global virtually as well, with online consortia,
curricular joint ventures between institutions, and individual institutions setting up shop
on their own, sometimes as for-profit subsidiaries. The driveto join the world of virtual
education stems from origins similar to those discussed earlier: revenues the prestige of
being embedded in global, innovative networks of ingtitutions; a push from governments
to increase access without building physical campuses plus the added benefit of
efficiency through sharing course offerings and generating costs savings.*™

We have now lived through the hype surrounding for-profit consortia such as
Universitas 21, Cardean, and the Global Education Network (GEN). These consortia

were, typically, non-profit traditional institutions joining forces with for-profit

corporations. While all have experienced growing pains, and some have gone out of

Page 10 of 29



business, others have now evened out and adjusted their business plans. For the most
part, their success has not yet been stellar. Cardean University, an online consortium
comprising Columbia Business School, Stanford, University of Chicago Graduate School
of Business, Carnegie Mellon and the London School of Economics has “taught
thousands of students from more than 90 countries” through its corporate customers, but
only enrolls about 200 students in its MBA program.' Universitas 21 Global, an online
university partnership between sixteen international universities (from the Universitas 21
network) and Thomson Learning, will begin offering graduate degrees in business
administration and managemert information systemsin 2003."

A number of non-profits created for-profit subsidiaries to manage their
explorations into virtual courses. They have found the going tough. Some have been
forced to close, and have done so while under the scrutiny of an unforgiving public eye
(e.g., NYU Online, Harcourt University, Fathom, and Virtual Temple). Therea
disappointment is that an entity like Fathom, which never ironed out a workable business
plan and received extensive media coverage throughout its troubled existence, became
the poster child for “virtual failure,” despite the success of other ventures. While somein
higher education have seen the difficulties faced by some of these new ventures as a sure
sign that there is no market for online courses, it is more likely that they werereally just a
natural shakeout of the market. Some of the for-profit subsidiaries till exist (Duke,
Babson), and for those that folded many of the online courses are still offered by the

parent institution (e.g., NY U, University of Maryland University College).
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Despite the difficulties faced by these consortia and subsidiaries, virtua
education—offered by individual institutions or consortia and curricular joint ventures—
continues to flourish. Several US-based initiatives are growing at extraordinary rates.

> Javier Miyares, Vice President for Planning & Accountability at University of
Maryland University College, reported that UMUC had atotal of 87,423 online
enrollments in 2002. Online enrollments now make up 37 percent of dl UMUC
enrollments'"

» The United States army’s virtual learning network, eArmyU, currently enrolls
more than 30,000 soldiers, and it recently expanded to twelve new campuses."

» UmassOnline, the online-education division of the University of Massachusetts, is
growing at over 56 percent annually."

» Asof October 2002, enrollment in the University of Phoenix Online had grown to
49,400 students worldwide, or thirty-seven percent of their total, representing a
growth rate of seventy percent."V The University of Phoenix Online now offers
four online doctoral programs in business administration, education, health-care
administration and management in organizational leadership.'"!

A student with an Internet connection in any part of the globe has access to
seemingly limitless opportunities. Many of these initiatives are government-sponsored to
open access. Others create prestigious networks, give niche institutions a chance to
shine, or target a new type of access for historically underrepresented groups of students.

» South Korea's Ewha Womans University and eight other local colleges have
formed an “international cyberuniversity” to offer coursesin women's and
K orean studies to 30 institutions around the world.""

» The UK’s University of Durham is partnering with the British Council to deliver
an MA in Management through a distance learning facility in New Delhi. "'

» Dr. B. R. Ambedkar Open University (India) offers only distance-education
courses with less-stringent entrance requirements than traditional institutions,
allowing Muslim women, in particular, a chance to gain a degree."™

» The UK’s University of Dundeeis creating an International Virtual Medical
School, which will offer medical school lectures typically offered during the first
two years of study.™ This initiative will greatly reduce the cost of delivery for
medical education.

» Nationally-sponsored virtual universities have been announced by_South Korea,
Malaysia, Pakistan, Syria, the UK, Norway, and the list goes on.™
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As these lists make clear, despite the high-profile rise and fall of a number of virtua
initiatives, online education is growing and it isacritical part of the future growth of both

globalization and privatization.

The Government For-Revenue Perspective: Higher Education as an Export

This is the first time that a government has seen higher education as an industry to
be exported. The for-revenue orientation of non-profits has been encouraged by a
number of governments. Just as some governments have tried to “pull” private and
foreign ingtitutions to their shores (i.e., to save money by alowing them to meet the
demand for postsecondary skills), others have “pushed” their institutions to venture out to
sea (i.e., to make money via marketing higher education).

The UK has launched a “ 100 per cent commercia” venture with its UK e-
Universities (UKeU). Starting in February and March of 2003, UKeU will offer three
Masters to the overseas market. They have opened offices in Kuala Lumpur, Hong
Kong, Dubai and Sao Paulo, with more to come.™"

Australiais one of the most determined exporters of higher education, apolicy
that grew out of the Labor Party’s desire to increase export income. ™" A 1987 Green
Paper on higher education pointed out, in a not-so-subtle manner, that “full-fee paying
overseas students provide another important source of potential revenue growth.”V
Australia’ s policy has resulted in both an increase in foreign students studying in
Australiaand an increase in the delivery of educationa services to students in their home

countries (a.k.a., offshore). Between 1996 and 2001, the percentage of international

students enrolled in Australian universities that were offshore increased from 24% to
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37%.>V In Australia, the “education export industry is now contributing more than $4
billion to [the] economy and is the third largest services export sector.”*"!

The American government’s approach to marketing higher education based on
the idea that having the best universities will encourage foreign students to come to the
US, is still focused on the modes of the past. Though the US remains the largest provider
of education to foreign students in numbers (followed by the UK, Australia, France,
Germany and Canada), it islosing ground, especialy when viewed as a percentage of
total enrollments. The US has 582,996 foreign students this year, an increase of 6.4%
over last year, equaling about 4.3 percent of all students. In contrast, Australia has
approximately 188,000 foreign students, making up close to 20% of total enrollments,™"

Singapore has released a new governmenta report on the future of higher
education. By 2012, the government hopes that education will be 5 percent of GDP and
that 75,000 international students will study in Singapore (about the same as the campus-
based numbers in Australia now).™!" New Zealand has 17 institutions offering 63
offshore programs, and the government is planning to introduce a levy on institutions that
will fund the country’s education marketing efforts.™™

Canada has begun marketing itself to lure foreign students across its borders.
Canadian institutions are positioning themselves to US students as safe, close, English
speaking, cheaper alternatives for study abroad. To reach students from other countries,
they market themselves as far cheaper than the US. The government ministries and
universities have formed a nonprofit entity focused on marketing strategies, and 84

percent of universities report that “internationalization” is included in their ingtitutional

strategies.™
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These aggressive governmental policies have been successful. Between 1989 and
2000, “export earnings from foreign students rose from $US584 million to $US2.2 billion
in Australia, from $US2.2 billion to $US3.8 billion in the United Kingdom and from
$USA4.6 billion to $US10.3 billion in the United States.”™’

Governmental initiatives such as these raise a troubling specter. There are
powerful interests that are looking to make trade in higher education easier by including
all of higher education in the General Agreement on Tradein Services (GATS), which
would eliminate most restrictions on global trade in education—even those that protect
access and educational quality: “The idea behind GATS and, for that matter, the concept
of globalization is that knowledge is a commodity lik e any other and should be freely
traded around the world.”"™ The American delegation to the World Trade Organization
has proposed that all of higher education be included in GATS.™" The implications of
free trade in education—which down the line could give the WTO the power to override

national regulations—should not be brushed aside.

In It for the Education

While these examples conjure up an image of revenue-hungry institutions
spreading across the globe, there are some initiatives that are paying attention to the
broader educational and public good questions. | nstitutions not driven by the alure of
profit are pursuing international activities for benefits such as improving quality and
access, providing students with new experiences and opportunities, or sharing resources

and generating cost savings.™"
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MIT’s OpenCourseWare project (http://ww.ocw.mit.edu), for example, makes

MIT’s course materials available for free for noncommercial use. One of the intentions is
that educators and institutions with less resources can benefit from the expertise found at
MIT. Educators around the globe are already tapping into the resource. At least 30% of
the web site’ s traffic comes from international visitors. The project is estimated to cost
close to $100 million, will involve about 2000 courses, and should be finished in
September 2007. Carnegie Mellon and Princeton are also experimenting with the idea of
making courses materials available to the public onthe web.™"

Other US ingtitutions have pursued partnerships of the kind promoted by the
Association Liaison Office (ALO) for University Cooperation in Development (aUSAID
program). These partnerships aim to take advantage of the expertise and resources found
in US higher education to promote international development and to partner with higher
education ingtitutions in developing countries.™"" The University of Georgia (UGA) and
Universidad Veracruzana (UV) have created faculty development programs to increase
the number of “bilingual and culturally competent social workers, education
professionals and students in Georgia and Veracruz.”™'" Ohio State University (OSU)
has partnered with Makerere University (MU) in Uganda to provide agribusiness
management training. V!

A different approach to non-profit globalization is exemplified by the African
Virtual University (AVU). Originaly established by the World Bank and now operating
as an independent intergovernmental organization the AVU is aglobal network of
African universities with other leading universities from around the world, designed to

open access to a world-class education through learning centers al over the continent.
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The University has trained 23,000 students at 34 learning centers based in 17
countries.™* The University currently offers certificates of completion for courses, but
plans to offer them as degree courses by the end of 2003 at about 140 learning centers.
The University hopes to be able to serve 500,000 students some day. **

The not-for-profit orientation of these activities should not be overestimated,
however. All of this globalizing activity is reflective of the increasing competition in
higher education. Even those institutions that appear to be pursuing global activities for
purely educational reasons are still competing. There is an undeniable prestige associated
with global partnerships, and a strong appeal to donors and alumni. Although MIT, for
example, does not intend to reap the benefits of revenues through this project, the
Institute has received accolades for its intellectual leadership and it certainly is reaping

the benefits of prestige and global media coverage, another way of competing and

positioning itself for prominence in the 21% Century.

The Risks of Globalization

It is true that gobalization has opened the world to new markets and promoted
peaceful diplomatic relationships between old enemies. Similarly, a globalized university
system could benefit everyone by bringing more postsecondary education to places where
it isserioudly lacking, and helping to forge global understanding and tolerance. But the
chance for greater gains is matched by the chance of high risk.

What we have before us is just the cutting edge of the spear. |If, a decade from
now, students around the world accept for-profit, or for-revenue, foreign suppliers as an

acceptable—or an even bette—replacement for their home country’s best universities,
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that is a profound change. Such a sea change is not unprecedented. Therewasatimein
this country when American car companies were “what made America great”—similar
rhetoric to what we in higher education like to spout about our universities. What do
changes of this proportion mean for higher education’s role as a public good?

Threats to the Developing World

Joseph Stiglitz, 2001 Nobel Prize Winner in Economics, has pointed out that
globalization has |eft the poorest people in the developing world poorer still.™™ Large,
multinational corporations—especially American corporations—have been accused of
exploiting the human and natural resources of other countries, with devastating results.
The policies of the IMF and the World Bank have been too focused on leaving
development to the market, often forcing developing countries to pursue strategies
antithetical to progress. Against this backdrop, the impact of for-revenue higher
education ventures in the developing world should be a key concern for all.

Asthe higher education expert Phil Altbach has pointed out, globalization
“proceeds largely from North to South.”™" Many countries in the developing world
promise huge markets of students, and as many countries have learned the hard way,
appropriate regulations in the areas of access and quality are lagging behind the growth in
demand. Prior experience has shown that regulations are needed to keep institutions of
the North—from the IMF to multinational corporations to universities—from
manipulating their power to the detriment of the South. For-profit markets do not aways
benefit society, and to quote Stiglitz again, “Recent advances in economic theory have

shown that whenever information is imperfect and markets incomplete, which is to say

Page 18 of 29



always, and especially in developing countries, then the invisible hand works most
imperfectly.”Poxi

GATS has already been mentioned, but it has particular relevance for developing
nations. Many believe that developing nations would be the most adversely affected for
they would become the target of low-quality money- making ventures.”" Others worry
that GATS would not be administered fairly, asis the case with so many multinational
treaties and trade agreements. The World Bank believes that a $40 billion / year transfer
from developing countries to companies from devel oped nations will occur because of
WTO intellectual property agreements (TRIPS).™¥ Philip Altbach has expressed the
concern that GATS and WTO activities will be “designed to serve the interests of the
most powerful academic systems and corporate educational providers.”™*! As Jane
Knight so eloquently stated: “The perceived injustice that poor nations are expected to
remove trade barriers while rich nations retain barriers on certain goods, contributes to
the strong reactions of some devel oping countries about the impact of GATS in
nIXXxvii

general.

Threats to Established, | n-Country Systems

Another downside to guard against is that the universities of the home country
might suffer by losing students to new providers, and especially by losing studentsin
disciplines that are more profitable and generate revenue for cross-subsidization.
Madeleine Green has voiced concern that new foreign providers might lure students away
from “ ill-devel oping higher education systems.” The better prepared and wealthier
students might be attracted by the cacheé of the foreign institutions, and tuition revenues

to public institutions would be diminished, V"
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These fears have already played out in a number of countries. A study of private
institutions in Malaysia, most of which are for-profit, > discovered that “private
colleges have left some of the more difficult and expensive tasks to the public sector such
as advanced technical training or setting up collegesin less developed regionsin the
country.”™® The Ukraine's public and private spheres clashed “over a narrow circle of the
most profitable Ukraine specialties—e.g., law, economics, or management.”®

Similarly, the rapid growth of private and foreign ingtitutions in South Africa was
seen as such athreat to the viability of the public institutions that South Africa wrote new
laws to regulate both the growth and quality of these new institutions.*® The number of
private providers has dropped from 202 in 2000 to less than 100; the number of foreign
providers has fallen from 38 to 4. Professor Nasima Badsha, South Africa' s deputy
director-general of higher education, asserted:

Foreign institutions posed a particular threat to public universities.
They mostly operate in a narrow range of areas, especialy IT,
business and commerce, ‘ cherry picking’ financially lucrative
courses without the obligation of offering the full range of
disciplines. Public universities found themselves losing income-
earning courses they use to cross-subsidize expensive disciplines
such as music and art, medicine and engineering, which are critical

to South Africa’s cultural, social and economic development.

Threats to Quality

A further concern is that the quality of the new for-revenue ventures will be sub
par. Many of these entities offer a high-quality educational experience, but the fact
remains that many do not. And many have entered the market with the intention of
delivering as little as possible, while receiving as much revenue as possible.

The British minister for higher educatiori s public castigation of the University of

Derby for exporting low quality operations to Isragl is one example that focused attention
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on thisissue.*® InIsradl, 7 foreign ingtitutions closed during the first half of 2000 due to
new quality regulations put in place by the government that the institutions could not
meet. The issues found with foreign branches in Isragl included lack of facilities, poor

qualifications of professors, and hastened time-to-degree requirements.*®

Japan, once
seen as a great new market for US institutions, has dried up: “Almost all of the
institutions seeking to enter the Japanese market were ‘low end” American institutions
interested mainly in boosting enrollments and earning a profit. Once it became clear that
little money was to be made, aimost all of the U.S. institutions disappeared.”™ "

An article in the Chronicle of Higher Education declared that the “ devel opment of
private higher education in [Eastern Europe and the former Soviet states] has been
unplanned and, for the most part, unregulated.” ! As aresult, when a survey in the fall
of 1997 collected data from 69 private ingtitutions in Poland and Hungary, two-thirds of
those 69 institutions received low marks for “viability and legitimacy.”“* In Romania,
following the initial evaluations conducted by its new accreditation system in 1997, only
36 of the country’s 250 private institutions were awarded temporary accreditation for at
least one degree program.® The students of those schools found themselves holding
degrees of questionable value, and enrollments in private higher education were
significantly decreased.

Simon Marginson, a higher education expert from Australia, has issued a warning
to US institutions to keep their educational objectives at the core. Marginson argues that
the quality of Australian higher education has suffered because it recruited foreign

students in profitable fields—business and | T—at the expense of foreign graduate

studentsin research fields. He warns that, “1f Americans develop a more commercial
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take on internationalization, and this plays out at the expense of the cultural and
educational objectives that dominate foreign-student education in the United States today,
there will be apriceto pay. It will be necessary to reinvent those objectives later.”®

Threats to Access

An interesting contradiction is that while many of the new, for-revenue ventures
are touted as solutions to access crunches—indeed are encouraged by governments for
just that reason—they still raise fundamental issues about access. A primary concernis,
access for who?

In many countries, prestigious public ingtitutions have historically educated the
elite class. The entry of new, tuition-charging private institutions creates a three-tiered
system that gives a free (or greatly subsidized) elite education to the well-prepared
wealthy; allows less-prepared students with enough money to pay tuition to attend private
universities; and excludes low- and middle-income students or saddles them with the
burden, and debt, of private tuition.

In Israel, students denied access to the public higher education institutions pay
tuitions to foreign branches that are almost double that of the public institutions.®' In
Brazil, a for-profit educationa enterprise called Objetivo has 400 schools and a
university. Dermeval Saviani, a professor at the State University of Campinas, criticizes
Objetivo for its high tuition, saying that although Objetivo could afford lower tuitions due
to its high profits, it “ignores the poorest people.”®"

The concerns are endless. Over the protests of many (especially the French),

globalization and the spread of the Internet have increased the dominance of the English

language. Experts who have carefully followed the higher education market in several
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countries have concluded that “market competition in a deregulated higher education
environment does not necessarily result in diversity. Convergence and institutional
imitation may be the outcome.”®" China' s market-oriented education reforms are being
blamed for opening “the floodgates to corruption” which have “shaken the integrity of
the system and the myth of meritocracy.”® Foreign nations have frequently criticized
Western universities for cultural imperialism. Monash University of Australia, which has
aggressively expanded throughout Asia, has been given the nickname “McMonash.”®"
And how will Cornell and Virginia Commonwesalth Universities—both of which now
offer programs in Qata—navigate the anti- Semitism and restrictions on women found

Vil

there?

Timeto Stop and Think

Each of these concerns deserves a great deal of attention. One can look at thisin
anumber of ways. As globally conscious citizens, and especialy as educators, we must
be concerned with the long-term consequences of globalization that runs rampant in
pursuit of revenues. The host countries have valuable resources to protect—their
students, their universities, their scholarship, their cultures. The export countries should
be concerned about the image their education providers are projecting in foreign
countries, especialy for Americans whose national reputation is already suspect. Aswe
have learned the hard way, it only takes one good “American gaff” to create a problem of
international proportion.

Anti- globalization protests against governments and corporations in Seattle,

Genoa and Davos have grabbed all the headlinesand made plain the depth of concern
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about the drawbacks of globalization. Meanwhile, universities have quietly entered
foreign markets, many with the intention of turning a profit, all in pursuit of prestige.

If current trends continue, higher education could accelerate the transfer of wealth
from developing to developed countries and the stratification of the world into the
affluent and the desperately poor. Higher education has the opportunity to stop and think
about how to globalize with a conscience, avoiding many of the pitfalls and the loss of
public purpose that have created the resentment and cynicism that have erupted into
violent protests the world over. Before academia plants another flag on foreign soil, its
leaders should step back and reaffirm higher education’s mission of serving the public
good. Given the enormous public subsidies that most universities and colleges enjoy
(public and private alike—financia aid, tax exemptions, etc.), it is higher education’s
responsibility to recognize thet just as commercial interests now transcend borders, so do

socia interests

' Madeleine Green, “ An Overview of Higher Education and GATS,” sent viaemail to Frank Newman, 24
Sept. 2002. For estimates coming out of the investment community, see Michael T. Moe, “Emerging
Trends in Post-Secondary Education—The View to 2012,” Presentation Delivered at the Education
Industry Finance and Investment Summit (St. Regis, Washington, DC: December 9-10, 2002) Slide 5.

"" Alison Wolf, Does Education Matter?, United Kingdom Penguin Books, 2002, p. 3. See also World
Bank, The Task Force on Higher Education and Society, Higher Education in Developing Countries: Peril
and Promise (Washington, D.C.: World Bank, 2000) 107, 111, 115.

"""Michael T. Moe, “Emerging Trends in Post-Secondary Education—The View to 2012,” Presentation
Delivered at the Education Industry Finance and Investment Summit (St. Regis, Washington, DC:
December 9-10, 2002) Slide 39.

"Y'World Bank, The Task Force on Higher Education and Society, Higher Education in Developing
Countries: Peril and Promise (Washington, D.C.: World Bank, 2000) 27.

¥ World Bank, The Task Force on Higher Education and Society, Higher Education in Developing
Countries: Peril and Promise(Washington, D.C.: World Bank, 2000) 111.

' Robert Sedgwick, “ The Trade Debate in International Higher Education,” World Education

News & Reviews, Sept./Oct. 2002, www.wes.org/ewenr/02sept/Feature.htm As quoted in Norman
LaRocque, “Pirates on the High Seas of Education: GATS and the Globalisation of New Zealand
Education,” Paper Presented to Palmerston North Middle Districts Lions Club, 15 April 2003.

Y!' Stamenka Uvalic-Trumbic and Zeynep Varoglu, “ Survey of the 2002 Breaking News,” Observatory on
Borderless Higher Education (April 2003) 4. For more on projections for China, see Michael T. Moe,
“Emerging Trends in Post-Secondary Education—The View to 2012, Presentation Delivered at the

Page 24 of 29



Education Industry Finance and Investment Summit (St. Regis, Washington, DC: December 9-10, 2002)
Slide 41; Brook Larmer and Jen Lin-Liu, “Diplomas for Dollars,” Newsweek 2 Dec.2002: 21.

V"' Robert Sedgwick, “ The Trade Debate in International Higher Education,” World Education

News & Reviews, Sept./Oct. 2002, www.wes.org/ewenr/02sept/Feature.htm As quoted in Norman
LaRocque, “Pirates on the High Seas of Education: GATS and the Globalisation of New Zealand
Education,” Paper Presented to Palmerston North Middle Districts Lions Club, 15 April 2003.

X «The Quiet Educational Revolution,” Economist 23 Sept. 2002.

*“The Quiet Educational Revolution,” Economist 23 Sept. 2002.

¥ World Bank, The Task Force on Higher Education and Society, Higher Education in Developing
Countries: Peril and Promise(Washington, D.C.: World Bank, 2000) 29

X Jorge Klor de Alva, Telephone Conversation with Frank Newman, Oct. 2001.

Xl Goldie Blumenstyk, “DeVry Buys Offshore Medical and Veterinary School for $310-Million,”
Chronicle of Higher Education 21 Mar. 2003.

XV Goldie Blumenstyk, “Sylvan to Sell its K-12 Units and Focus Entirely on Higher Education,” Chronicle
of Higher Education, 12 Mar. 2003.

* Hans C. Giesecke, “Expansion and Development of Higher Education in East Central Europe,”
International Higher Education 16 (Summer 1999): 2.

I Darrell R. Lewis, Darwin D. Hendel and Halil Dundar, “Wither Private Higher Education in Transition,”
Prepared for Presentation at the Annual Meeting of the European Association for Institutional Research
(Prague, Czech Republic, 9 Sept. 2002) 15-17.

*¥!' personal Conversation with Prof. Makary Krzysztof Stasiak, Chancellor, The Academy of Humanities
and Economics, Frank Newman, January 2003, Jamaica, The Fourteenth Meeting of University
Administrators.

¥ Hylda Caval canti, “Private Universities Gain Market Share,” Gazeta Mercantil 21 Nov. 2000.

XX Corbin Michel Guedegbe, “Higher Education Reform in Benin in a Context of Growing Privatization,”
International Higher Education 16 (Summer 1999): 12.

®Molly N.N. Lee, Private Higher Education in Malaysia, Monograph Ser. 2/1999 (Penang, Malaysia:
School of Educational Studies, Universiti Sains Malaysia, 1999) 2, 4.

™ World Bank, The Task Force on Higher Education and Society, Higher Education in Developing
Countries: Peril and Promise (Washington, D.C.: World Bank, 2000) 29.

" Denis P. Doyle, “Chinalnc.,” Education Week 19 (19 Jan. 2000): 39.

X The Star 1997. Cited in Molly N.N. Lee, Private Higher Education in Malaysia, Monograph Ser.
2/1999 (Penang, Malaysia: School of Educational Studies, Universiti Sains Malaysia, 1999) 3.

XV Andrea Useem, “In East Africa, New Private Colleges Fill a Growing Gap Between Supply and
Demand,” Chronicle of Higher Education 10 Sept. 1999: A65.

¥ |man Farag, “Higher Education in Egypt: The Realpolitik of Privatization,” International Higher
Education 18 (Winter 2000): 16. And Hasan Suroor, “India Invites Investment from Its Expats,” Times
Higher Education Supplement 1 Dec. 2000: 12. And Hanizah Hashim, “Looking Up to Malaysia,” New
Straits Times (Malaysia) 5 Jan. 2000: 10. And CynthiaWan, “First Step in Supporting Private Tertiary
Education: Private College will Get Aid for Upgrade,” South China Morning Post 20 Jan. 2000: 7.

Y Stamenka Uvalic-Trumbic and Zeynep Varoglu, “ Survey of the 2002 Breaking News,” Observatory on
Borderless Higher Education (April 2003) 3.

XV 3ane Knight, “Trade in Higher Education Services: The Implications of GATS,” Observatory on
Borderless Higher Education, Mark 2002, 10.

Vil Denis P. Doyle, “Chinalnc.,” Education Week 19 (19 Jan. 2000): 39.

XXX Robert Sedgwick, “The Trade Debate in International Higher Education,” World Education

News & Reviews, Sept./Oct. 2002, www.wes.org/ewenr/02sept/Feature.htm As quoted in Norman
LaRocque, “Pirates on the High Seas of Education: GATS and the Globalisation of New Zealand
Education,” Paper Presented to Palmerston North Middle Districts Lions Club, 15 April 2003; “Private
Universities May Profit in China,” Chronicle of Higher Education 14 Feb. 2003: A41.

**Philip G. Altbach, “The Private Sector in Asian Higher Education,” International Higher Education,
Boston College Center for Intemational Higher Education (Fall 2002) 10-11.

% Brook Larmer and Jen Lin-Liu, “Diplomas for Dollars,” Newsweek 2 Dec.2002: 21.

Page 25 of 29



X! Observatory on Borderless Higher Education, “ Singapore—A Regional Hub for Higher Education?,”
VC-NET No. 31 (Oct. 2002). Singapore government report can be found here:
<www.mti.gov/sg/public/ERC/frm_ERC_Default.asp?sid=124>.

X payl Bennell, and Pearce Terry, The Internationalisation of Higher Education: Exporting Education to
Developing and Transitional Economies, London: Intermediate Technology Publications, 1998, P14.

XV Paul Bennell, and Terry Pearce, Internationalisation of Higher Education Brighton: Institute of
Development Studies Publications, 1998, P22.

¥ Molly N.N. Lee, Private Higher Education in Malaysia, Monograph Ser. 2/1999 (Penang, Malaysia:
School of Educational Studies, Universiti Sains Malaysia, 1999) 15.

XV« GSB Facts,” University of Chicago Graduate School of Business, 24 April 2003
<http://gsb.uchicago.edu/static.asp?nNodel D=259>. See also Philip Altbach, “Knowledge and Education
as International Commodities. The Collapse of the Common Good,” International Higher Education No.
28 (Summer 2002) 4.

0oV« A bout Wharton,” University of Pennsylvania Wharton School of Business, 24 April 2003
<http://www.wharton.upenn.edu/whartonnow/about.html >. See also Philip Altbach, “Knowledge and
Education as International Commodities: The Collapse of the Common Good,” International Higher
Education No. 28 (Summer 2002) 4.

VI Mark Rom. “Higher Education in the Age of Money.” Paper presented at the "Higher Education Goes
to Market" Conference, Tampa, FL, Jan. 11-13, 2002

XX Burton Bollag, “Private Colleges Reshape Higher Education in Eastern Europe and Former Soviet
States,” Chronicle of Higher Education 11 June 1999: A44.

X Burton Bollag, “ Private Colleges Reshape Higher Education in Eastern Europe and Former Soviet
States,” Chronicle of Higher Education 11 June 1999: A44.

X'f_" Florida International Opens Center in Madrid,” Nontraditional Students Report 5.6 (March 2003) 2.

Xlit « Global Development: Monash Around the World,” Monash University, Mar. 2003, 28 Apr. 2003
[http://www.monash.edu.au/intoff/global devel opment/index2.html]. See also “International Roundup,”
Monash Magazine [Monash University] 6 (Spring/Summer 2000), 14 Dec. 2000
<http://www.monash.edu.au/pubs/monmag/i ssue6-2000/pg23.html>. See also Grant McBurnie, “The
Business of International Branch Campuses: Four Australian Case Studies,” |nternational Higher
Education 29 (Fall 2002) 4-5.

X« Background Information,” The Open University, 25Apr. 2003
<http://www3.open.ac.uk/media/factsheets/I nformati on%20about%20The%200pen%20University/Backgr
ound%20Information.pdf >; “The Open University Worldwide,” The Open University, 25 Apr. 2003
<http://www3.0pen.ac.uk/media/factsheets/I nformati on%20about%20T he%200pen%20University/The%2
00pen%20University%20worldwide.pdf>.

XV« RMIT Given Historic Opportunity by Vietnamese Government,” 22 May 2000, RMIT University,
Media Release Archives, 15 Dec. 2000 <http://www.rmit.edu.au/cgi-

bin/news/news.cgi?v=archive& c=Latest RMIT_Media Releases& id=0522200084540>.

XV« Seottish Knowledge: Offices” and “Scottish Knowledge: A cademic Partners,” Scottish Knowledge, 25
Apr. 2003 <http://www.scottishknowledge.com/offices.cfm> and

<http://www.scottishknowl edge.com/partners02.htm>.

XVI RV. Veera, “Teikyo Opens the Door to Studiesin Japan,” New Straits Times (Malaysia) 22 Oct. 2000:
19.

XVl Jane Richardson, “Future Liesin Private Providers,” News Interactive, 4 Sept. 2002, <news.com.au>.
XVl jane Richardson, “ Future Lies in Private Providers,” News Interactive, 4 Sept. 2002, <news.com.au>.
XX Eor a solid descri ption of the origin and examples of curricular joint ventures, see Peter Eckel, Britany
Affolter-Caine, and Madeleine Green, New Times, New Strategies:. Curricular Joint Ventures
(Washington, DC: American Council on Education, 2003).

"“The Cardean Story,” Cardean University, 24 April 2003 <http://www.cardean.edu/cgi-
bin/cardeanl/view/about_storyCardean.jsp?visitor=guest>.

'f.“ Universitas 21 Global.” [http://www.u21global.com/index1.shtml]. Apr. 23, 2003.

" Javier Miyares, [jmiyares@umuc.edu ]. “FY 2002 Fact Sheet for University of Maryland, University College.”
Private E-mail message to Frank Newman, [frank_newman@brown.edu]. Dec. 2002.

it « Grambling State University: One of the Newest Institutions to Participatein eArmyU.” Memo to the
President, American Association of State Colleges and Universities, 2003, 43(3), 5.

Page 26 of 29



v Jack M. Wilson, (Chief Executive Officer, UmassOnline, Vice President, University of Massachusetts)
“Some Successes in Online-Learning Ventures—L etter to the Editor.” Chronicle of Higher Education 21
Feb. 2003: B18.

V'E. F. Farrell, “U. of Phoenix Online Adds 3 Doctoral Programs and a School of Advanced Studies,”
Chronicle of Higher Education 30 Sept. 2002.

VIE. F. Farrell, “U. of Phoenix Online Adds 3 Doctoral Programs and a School of Advanced Studies,”
Chronicle of Higher Education 30 Sept. 2002.

Vi David Cohen, “Women's University to Offer Online Courses,” EducationGuardian.co.uk 30 Aug. 2001,
18 Oct. 2001
<http://education.guardian.co.uk/higher/worldwide/story/0%2C9959%2C544457%2C00.html>. See also
David Cohen, “In Cyberuniversities, a Place for S. Korea’s Women,” Chronicle of Higher Education 6
April 2001: A41.

Il « Online Learning Partnership Between Indiaand UK,” The Bulletin (August 2002) 5.

'™ |_ucy Hodges, “ The Great e-University Challenge,” Independent 12 Dec. 2002, as sent by Susan E.
Stroud, e-mail to Frank Newman 12 Dec. 2002; Geoffrey Maslen, “New University in Vietham Will Rely
Heavily on Information Technology,” Chronicle of Higher Education 24 May, 2000; Glen M. Farrell, The
Development of Virtual Education: A Global Perspective (Vancouver, B.C.: The Commonwealth of
Learning, 1999) 83-4; Martha Ann Overland, “India Uses Distance Education to Meet Huge Demand for
Degrees,” Chronicle of Higher Education 14 July 2000: A48.

'x. “UK to Launch Virtual Medical School,” Nontraditional Students Report 5.6 (March 2003) 2.

™ Stamenka Uvalic-Trumbic and Zeynep Varoglu, “ Survey of the 2002 Breaking News,” Observatory on
Borderless Higher Education (April 2003) 3-4.

™| _ucy Hodges, “ The Great e-University Challenge,” Independent 12 Dec. 2002, as sent by Susan E.
Stroud, e-mail to Frank Newman 12 Dec. 2002.

iTt 3anice Dudley, "Education Policy in Australia," Universities and Globalization, Ed. Jan Currie, and
Janice Newson, London: Sage Publications, 1998, 21-43. See also Michael Gallagher, “ The Emergence of
Entrepreneurial Public Universitiesin Australia,” Paper Presented at the IMHE General Conference 2000,
Paris, 13-15 Sept. 2000.

Vv Lynn Meek and Fiona Q. Wood, “The Market as aNew Steering Strategy for Australian Higher
Education,” Higher Education Policy 10.3/4 (1997) 259.

™ K urt Larsen and Stephan Vincent-Lancrin, “The Learning Business: Can Trade in International
Education Work?" OECD Observer 6 Mar. 2003.

> Brendan Nelson, “Australia at an Important Crossroads: Time to Take Stock,” The Bulletin (August
2002) 6.

™Il 5imon Marginson, “ The Phenomenal Rise of International Degrees Down Under,” Change (May/June
2002) 35-43. See dso David Cohen, “ Southward, Ho: Australia has Become the Academic Destination for
Much of Asia. Can it Handle the Influx?" Chronicle of Higher Education 31 Jan. 2003: A40.

Vil Ohservatory on Borderless Higher Education, “Singapore—A Regional Hub for Higher Education?,”
VC-NET No. 31 (Oct. 2002). Singapore government report is at:
www.mti.gov/sg/public/ERC/frm_ERC_Default.asp?sid=124

X stamenka Uvalic-Trumbic and Zeynep Varoglu, “ Survey of the 2002 Breaking News,” Observatory on
Borderless Higher Education (April 2003) 5.

"X« Canada Makes a Pitch for Students From U.S.” Chronicle of Higher Education, 12, Jul. 2002: A39;
Beth McMurtrie, “Foreign Enrollments Grow in the U.S., but So Does Competition From Other Nations,”
Chronicle of Higher Education, 16 Nov. 2001: A45; Madeleine Green, Peter Eckel, and Andris Barblan,
“The New (and Smaller) World of Higher Education,” International Higher Education (Fall 2002) No. 29,
2-3.

b Norman LaRocque, “Pirates on the High Seas of Education: GATS and the Globalisation of New
Zealand Education,” Paper Presented to Palmerston North Middle Districts Lions Club, 15 April 2003, 2.
bl philip G. Altbach, “ Globalization and the University: Myths and Realitiesin an Unequal World,”
Current Issues in Catholic Higher Education 23 (Winter 2003) 21. For more on GATS from Altbach, see,
for example, Philip G. Altbach, “ Globalization and Marketization of Higher Education,” Paper Presented at
the “Higher Education Goes to Market” Conference, Tampa, FL, Jan. 11-13, 2002

Page 27 of 29



bl v adeleine Green, “ An Overview of Higher Education and GATS,” sent viaemail to Frank Newman,
24 Sept. 2002. See also Philip G. Altbach, “ Globalization and Marketization of Higher Education,” Paper
Presented at the “Higher Education Goes to Market” Conference, Tampa, FL, Jan. 11-13, 2002

bV Curricular joint ventures have been created for a number of these reasons. See Peter Eckel, Britany
Affolter-Caine, and Madeleine Green, New Times, New Strategies: Curricular Joint Ventures
(Washington, DC: American Council on Education, 2003).

" Horence Olsen, “MIT’s Open Window,” Chronicle of Higher Education 6 Dec. 2002 A31.

bovi A ssociation Liaison Office for University Cooperation in Development, Higher Education Partnerships
for International Development Vol. Il (New York, 2002) 1-4.

PVl « Higher Education K nowledge Partnerships Cooperation for International Development Results.”
Association Liaison Office for University Cooperation in Development, 2002, (2), 64.

Pxvill « Higher Education K nowledge Partnerships Cooperation for International Development Results.”
Association Liaison Office for University Cooperation in Development. 2002, (2), 29.

boix African Virtual University, Business Plan for 2002-2007 (Sept. 2002) 5-6.

D% Fiona Fleck, “Virtual University Takes Off Throughout Africa,” Wall Street Journal Europe 29 Nov.- 1
Dec. 2002: R4.

bood 30seph Stiglitz, “ The Roaring Nineties,” Atlantic Monthly Oct. 2002, 23 Sept. 2002

<www.theat! antic.com/issues/2002/10/stiglitz.htm>.

boodl philip G. Altbach, “Globalization and the University: Myths and Realitiesin an Unequal World,”
Current Issues in Catholic Higher Education 23 (Winter 2003) 16.

Pl A5 quoted in Benjamin M. Friedman, “Globalization: Stiglitz's Case,” Review of Joseph E. Stiglitz,
Globalization and its Discontents, inNew Y ork Review 15 Aug. 2002: 50.

bV philip G. Altbach, “ Globalization and Marketization of Higher Education,” Paper Presented at the
“Higher Education Goes to Market” Conference, Tampa, FL, Jan. 11-13, 2002

"‘XX"_Ti na Rosenberg, "The Free-Trade Fix," New Y ork Times Magazine, 18 Aug. 2002: 28+.

boot phjlip Altbach, “ K nowledge and Education as I nternational Commodities: The Collapse of the
Common Good,” |nternational Higher Education No. 28 (Summer 2002) 5.

boocii 3ane Knight, “ Trade in Higher Education Services: The Implications of GATS,” Observatory on
Borderless Higher Education, Mar. 2002, 13.

boovill M adel eine Green, “An Overview of Higher Education and GATS,” sent via email to Frank Newman,
24 Sept. 2002.

Poxix Molly N.N. Lee, Private Higher Education in Malaysia, Monograph Ser. 2/1999 (Penang, Malaysia:
School of Educational Studies, Universiti Sains Malaysia, 1999) 24.

*Molly N.N. Lee, “Private Higher Education in Malaysia: Social Implications,” Educational Journal
[Chinese University of Hong Kong] 21.2 & 22.1 (1994): 157-167. Cited in Molly N.N. Lee, Private
Higher Education in Malaysia, Monograph Ser. 2/1999 (Penang, Malaysia: School of Educational Studies,
Universiti Sains Malaysia, 1999) 14.

*® Joseph Stetar and Elena Berezkina, “Evolution of Ukranian Private Higher Education: 1991-2001,”
International Higher Education 29 (Fall 200) 15.

e K aren MacGregor, “South Africa: The Race for Portable Qualifications,” The Courier [UNESCO] Nov.
2000, 12 Dec. 2000 <http://www.unesco.org/courier/2000_11/uk/doss23.htm>.

e Stamenka Uvalic-Trumbic and Zeynep Varoglu, “ Survey of the 2002 Breaking News,” Observatory on
Borderless Higher Education (April 2003) 5.

AV K aren MacGregor, “ South Africa: The Race for Portable Qualifications,” The Courier [UNESCO] Nov.
2000, 12 Dec. 2000 <http://www.unesco.org/courier/2000_11/uk/doss23.htm>.

** Philip G. Altbach, “The Crisisin Multinational Higher Education,” International Higher Education 21
(Fall 2000): 4. Seeadso LeeElliott Mgjor, “Slipping Abroad: As Universities Court Foreign Students,
They are being Warned to Watch their Standards,” The Guardian 15 Aug. 2000: 6.

**' Roxana G. Reichman, “The Foreign Invasion of Israeli Higher Education,” International Higher
Education 21 (Fall 2000): 16-17.

X Philip G. Altbach, “Japan and International Trade in Education,” International Higher Education 29
(Fall 2002) 26.

X Burton Bollag, “Private Colleges Reshape Higher Education in Eastern Europe and Former Soviet
States,” Chronicle of Higher Education 11 June 1999: A43.

Page 28 of 29



¥ Hans C. Giesecke, “Expansion and Development of Higher Education in East Central Europe,”
International Higher Education 16 (Summer 1999): 3.

¢ Burton Bollag, “ Private Colleges Reshape Higher Education in Eastern Europe and Former Soviet States,”
Chronicle of Higher Education 11 June 1999: A44.

¢ Simon Marginson, “ The Phenomenal Rise of International Degrees Down Under,” Change (May/June
2002): 43.

“" Roxana G. Reichman, “ The Foreign Invasion of Isragli Higher Education,” International Higher
Education 21 (Fall 2000): 16-17.

“" Luciana Zenti, “ Objetivo: Brand-name Schooling,” The Courier [UNESCO] Nov. 2000, 12 Dec. 2000
<http://www.unesco.org/courier/2000_11/uk/doss21.htm>.

“V'V. Lynn Meek, L. Geodegebuure, O. Kivinen, R. Rinne, The Mockers and the Mocked: Comparative
Perspectives on Differentiation, Convergence and Diversity in Higher Education (Elsevier Science, 1996)
229, as quoted by Robert Berdahl, “Institutional Diversity, Markets and State Steering: Public Ends,
Private Means” Presented at the 23" Annual EAIR Forum (Porto, Portugal: 9-12 Sept. 2002) 14.

< Brook Larmer and Jen Lin-Liu, “Diplomas for Dollars,” Newsweek 2 Dec.2002: 20-21.

“"'Molly N. N. Lee, Private Higher Education in Malaysia (University of Sains, Malaysia:. Monograph
Series No. 2/1999) 92.

' K atherine S. Mangan, “ Qatar Courts American Colleges,” Chronicle of Higher Education 6 Sept. 2002:
AS55.

Page 29 of 29



